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Abstract. This study sought to explore the potential of participatory
action research (PAR) as a catalyst for enabling conditions conducive to
sustainable learning in economics, focusing on the experiences of
secondary school learners and teachers in Thabo-Mofutsanyane
Education District. Critical emancipatory research (CER) was adopted for
this study based on its objective of engaging marginalised individuals so
that their voices can be heard and respected. CER contributed to advance
the agenda of human emancipation regardless of status and strives to
attain peace, freedom, hope, social justice, and equity in all its forms. The
study was conducted based on a qualitative methodology, grounded in a
PAR framework. Ten purposively sampled participants from a high
school in Free State Province in the Thabo-Mofutsanyane Education
District, South Africa were selected for the study. Data were generated
using the free attitude interview technique, which incorporated dialogue
and focus group discussions. The collected data were then analysed using
critical discourse analysis (CDA). The findings indicated that
collaborative learning, parental involvement, motivated teachers and
learners and lesson preparation as key conditions conducive to
sustainable learning in economics. Recommendations included schools
and educators actively fostering a collaborative/supportive classroom
atmosphere, teacher and learner motivation, effective lesson preparation,
and encouraging parental participation in the learning process to
promote sustainable learning.
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1. Introduction

A lack of fundamental prerequisites for effective teaching, such as interactive
dialogue, problem-based learning, and contextualised illustrations, poses a
significant threat to effective economics teaching. This issue is compounded by
factors such as limited resources, an outdated curriculum, and poor teacher
training. Ideally, economics educators should intentionally discover the
fundamental criteria for effective economics instruction. However, based on the
researcher's experience as an economics educator, many economics instructors
overlook essential elements for the sustained and effective instruction of the topic.
In the absence of educational institutions and instructors actively cultivating
conditions conducive to sustainable learning in economics, learners have
exhibited reduced motivation, low self-esteem, a lack of academic and social
competencies, poor performance, and high dropout rates.

Numerous studies consistently highlight the importance of collaborative learning
in modern educational environments. A study by Ariani and Valiantien (2022)
demonstrated that the establishment of collaborative learning settings
significantly enhanced learners' problem-solving skills and academic engagement
levels. Similarly, Ramdani and Susilo’s (2022) research indicated that the
application of collaborative learning methodologies led to increased learner
engagement and reduced dropout rates in online courses. Other studies
continually emphasised the significance of parental involvement in contemporary
educational settings. A study by Myende and Nhlumayo (2020) affirmed that
parental engagement significantly boosts learner achievement, particularly in
reading and mathematics. In support, Mbhiza and Nkambule (2023) revealed a
positive correlation between parental involvement and learner motivation, self-
esteem, and social competencies. Studies by Christian and Sayed (2023) and
Zhang and Liu (2019) showed a significant influence of teacher motivation on
learner engagement, academic performance, and teacher efficacy. Conversely,
unmotivated teachers might adversely impact learner performance (Kim, 2020).
The need for thorough lesson planning in contemporary educational settings was
also highlighted, with Krepf and Konig's (2022) discovery that meticulously
structured courses significantly enhanced learner engagement, academic
achievement, and instructor confidence (Manzoor, Tufal, & Hayat, 2024). Thus,
empirical research emphasises the significance of motivation in contemporary
educational settings.

Amartey and Yalley (2020) contend that elevated levels of comprehension
necessitate active engagement in the application and use of concepts. Active
participation in the learning process appears to be beneficial, especially when
learners are acquiring problem-solving skills (Mizzi, 2024). Furthermore, learners
must engage with real-life examples to cultivate a deeper sense of the applicability
of the subjects they study (Wyk, 2015). This is crucial as they consistently make
economic decisions when purchasing products and services and engage in
activities analogous to small enterprises, such as fundraising (Adu & Zondo, 2023).
The discipline of economics addresses the challenges that learners encounter in
their daily lives and should consequently be taught in a manner that enables them
to readily connect classroom learning with real-world situations, which,
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regrettably, is not consistently achieved. As a result, contemporary economic
events must be integrated into the classroom to address the deficiencies in
learners' real-world experience (Mizzi, 2022), thus enhancing their motivation to
learn. Nonetheless, Shanks (2020) observes that economics is frequently presented
as a sterile, analytical discipline that is challenging for learners to connect with
daily life. Therefore, Mizzi (2023) maintains that effective economics instruction
for high school learners necessitates making the topic relevant, a task made easier
by their everyday exposure to economic concepts.

PAR has emerged as a potent catalyst for fostering sustainable learning
environments, particularly in economics education (Alejandra & Walker, 2020).
However, research indicates that traditional teaching methods often fail to engage
students, leading to poor academic outcomes and diminished interest in
economics (Amartey & Yalley, 2020). In Ghana, inadequate resources, insufficient
teacher training, and a dearth of contextual relevance in economics education
exacerbate this issue (Adu & Zondo, 2022). According to Anwar, Ansari, Husniah,
and Asmara (2022), students' attitudes toward economics are influenced by
teaching methods, curriculum relevance, and teacher-student interactions. The
consequences of ineffective economics education are far-reaching, including
financial illiteracy, poor economic decision-making, and limited civic engagement
(Alejandra & Walker, 2020; Amalia, Widiati, Basthomi, & Cahyono, 2020). PAR
offers a promising solution, enabling students and teachers to co-create
knowledge, identify challenges, and develop context-specific solutions (Davis &
Luke, 2021; Daire, Carlson, & Pointer, 2023). By fostering collaborative inquiry,
critical thinking, and collective action, PAR can cultivate sustainable learning
environments conducive to economics education (Ariani & Valiantien, 2022;
Christian & Sayed, 2023; Anwar et al., 2021).

Adu and Zondo’s (2023) research delved into the realm of economics education,
a pressing concern emerges: traditional teaching methods often fail to engage
students, leading to poor academic outcomes and diminished interest in
economics. This issue was particularly pronounced in Ghanaian senior high
schools, where inadequate resources and insufficient teacher training
compounded the problem. Despite extensive research on economics education, a
significant gap exists in applying PAR in this context. PAR's emphasis on
collaborative inquiry and knowledge co-creation offers a promising solution to
the challenges plaguing economics education (Bendien, Groot, & Abma, 2022). Yet,
few studies have explored PAR's effectiveness in improving economic education
outcomes, particularly in African contexts. The present study sought to address
this gap by investigating PAR's application in economics education, shedding
light on participatory approaches' potential benefits in enhancing learners'
engagement and academic outcomes (Christian & Sayed, 2023). Therefore, this
study aimed to answer the following research question: How does PAR facilitate
conducive conditions that promote sustainable learning in economics?

http:/ /ijlter.org/index.php/ijlter



385

2. Literature Review

2.1 Participatory Action Research

PAR advances social justice by establishing settings that enhance empowerment
(Pillay, 2018; MacDonald, 2012). The term indicates involvement and action,
representing a study methodology concerning a group of individuals impacted
by a certain problem or issue who convene to determine their approach to
addressing it and thereafter take action (Pillay, 2018). The fundamental
components of this inquiry approach are comprehension, collaborative
engagement, transformation, and a process that fosters individual development
(MacDonald, 2012). Puri (2023) states that PAR originated in the 1960s and 1970s
through initiatives involving marginalised populations. A core principle is that
community members facing particular issues can analyse them and gain the
agency to identify solutions (Bendien et al., 2022). In PAR, solutions are generated
by community members and negotiated among all participants, as opposed to
solutions dictated by authority or external agents (Padayachee, Maistry, Harris, &
Lortan, 2023). This is a collaborative endeavour aimed at resolving difficulties
inside a particular system, characterised by a cyclical, reflective research design
that emphasises problem-solving, enhancing work practices, and comprehending
the impact of the research or intervention as an integral component of the research
process.

PAR expressly advocates for understanding the effects of change and adjusting
activities accordingly. As stated by Alejandra and Walker (2020), the PAR
technique aims to enhance individuals' awareness of the limitations that hinder
their full participation in their communities within a certain temporal and spatial
context (Bendien et al., 2022). It aims to empower them to act in order to eradicate
or mitigate those limits. A primary objective of PAR is activism (Hamilton,
Morgan, Murphy, & Harland, 2024), which involves learners in intricate roles and
leadership opportunities, supplemented by adequate adult mentorship to aid the
exploration of conflicts of interest to enhance learning and mitigate challenges and
setbacks, while concurrently leveraging social networks to connect them with
individuals directly engaged in the research issue (Hamilton et al., 2024). Essential
to this endeavour is the promotion of transformative change. Palka (2024)
contends that within a PAR paradigm, knowledge is generated by collaboration,
engagement, and action, and evolves within the research process. A defining
characteristic of PAR is its emphasis on knowledge generation and action through
the significant involvement of marginalised individuals and groups in society
(Padayachee et al., 2023). As collaborators with people in authority, they shape
and influence decisions regarding effective teaching and learning processes
(Spencer, Leonard, Jessiman, KaluZeviciaté-Moreton, Limmer, & Kidger, 2024).

PAR empowers participants in three significant ways, including enhancing their
sense of capability and confidence, facilitating their exercise of genuine political
influence, and developing skills applicable to other self-directed initiatives. White
(2022) argues that PAR is a theory of change that colonisation has sought to
suppress through fear and shame; yet, when adopted, it can provide outcomes of
justice and peace. Through PAR, educators are empowered to engage in decisions
pertaining to classroom and school policies (Davis & Luke, 2021), governance and
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administration matters, and curriculum development. Educators are able to
participate in decision-making at elevated levels, specifically within districts and
provinces, via their professional associations (Keahey, 2021). They can also
participate in decision-making regarding policies and various issues, including
classroom discipline policies, selection of learning materials, structuring of
learning activities, course offerings, school discipline and promotion policies,
scheduling of learner time, class size, recruitment and selection of teachers,
teacher redeployment, salary schedules, employment benefits, and school
finances (Davis & Luke, 2021). PAR augments participants' critical awareness and
resources, including knowledge, social networks, and community cohesion.
When individuals elevate their consciousness, they enhance their knowledge of
power dynamics and critically assess their social resources. This technique
permits the construction of structures via PAR and empowers individuals to
address perceived injustices (Dusty, 2024).

2.2 Conditions conducive to sustainable learning in Economics

2.2.1 Collaborative learning

Collaborative learning is recognised as an effective educational approach that
enhances academic achievement, fosters social skills, and develops critical
thinking (Mundelsee & Jurkowski, 2021). A study by Warsah, Morganna, Uyun,
and Afandi (2021) showed that the establishment of collaborative learning settings
significantly enhanced learners' problem-solving skills and academic interest
levels. Collaborative learning derives its effectiveness from its ability to create a
supportive learning community where learners share knowledge and experiences
(Nazeef, Khan, & Ali, 2024). Warsah et al. (2021) suggest that parents, educators,
and learners must collaborate to identify concerns, challenges, and concepts
inherent in the educational environment, as well as to interrogate injustices
common within the education system (Anwar et al., 2021). Ariani and Valiantien
(2022) believe that collaborative teaching and learning provide teachers and
learners with the time and opportunity to orally communicate ideas and explore
economic issues together. A study by Ariani and Valiantien (2022) further
demonstrated the effectiveness of collaborative teaching and learning in
economics, providing teachers and learners with opportunities to orally
communicate ideas and explore economic issues. Amartey and Yalley (2020), too,
found that collaborative learning approaches in economics education improved
learners' understanding of complex economic concepts.

2.2.2 Parental involvement

Numerous studies have consistently demonstrated that parental engagement is
crucial for improving children's academic performance and social development
(Panaoura, 2021). A study by Myende and Nhlumayo (2020) indicated that
parental engagement significantly enhances learner achievement, particularly in
reading and mathematics. An inquiry by Mbhiza and Nkambule (2023) and Jacobs
(2023) established that parental involvement in homework and academic
endeavours significantly enhances learner performance, particularly among
disadvantaged learners (Singh, Banerjee, & Bandyopadhyay, 2022). The
effectiveness of parental involvement derives from its ability to create a
supportive educational environment that extends beyond the classroom
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(Simweleba & Serpell, 2020). Jacobs (2024) contends that parental involvement in
their children's education is essential for identifying concerns, challenges, and
concepts inherent in the case setting by encouraging them to submit questions
from diverse perspectives, utilising the numerous information resources
available. In support, Panaoura’s (2021) study indicated that parental
involvement significantly enhances learner achievement, particularly in
understanding economic concepts (Singh et al., 2022). Likewise, a study by Adu
and Zondo (2022) found that parental involvement in economics homework and
academic endeavours significantly enhanced learner performance among
Ghanaian senior high school students.

2.2.3 Teacher and learner motivation

The motivation of educators and learners is essential in determining academic
outcomes and overall educational success (De Loof, Struyf, Boeve-de Pauw, &
Van Petegem, 2019). A study by Christian and Sayed (2023) revealed a significant
influence of teacher motivation on learner engagement, academic performance,
and teacher efficacy. Conversely, unmotivated teachers can negatively impact
learner performance (Paais & Pattiruhu, 2020). Sudrez-Mesa and Goémez (2024)
contend that educators must positively engage their learners by encouraging
participation in classroom activities. Motivation serves as an excellent mechanism
for assisting both prospective and practising educators in cultivating a sense of
ethical duty and comprehending the contextual nature of teaching through
analytical and critical thought. According to De Loof et al. (2019), when
motivation increases, learners transition from a novice status to adopting a
professional perspective within the discipline. A study by Buckles et al. (2013)
found that motivated teachers positively impacted learner performance in
economics. Conversely, unmotivated teachers can negatively impact learner
performance (Paais & Pattiruhu, 2020). In economics education, motivation serves
as a mechanism for assisting educators in cultivating a sense of ethical duty and
comprehending the contextual nature of teaching (De Loof et al., 2019).

2.2.4 Lesson preparation

The effective design of lessons is a crucial factor influencing teaching quality and
learner results (Strong, 2021). Krepf and Konig (2022) found that effective lesson
preparation enables educators to articulate learning objectives, select suitable
instructional strategies, and assess learner understanding (Amalia et al., 2020).
Insufficient class preparation could lead to reduced learner motivation, increased
instructor stress, and worse academic performance (Farhang, Hashemi, &
Ghorianfar, 2023). Farhang et al. (2023) maintain that lesson planning assists
educators in addressing daily classroom issues. Planning allows educators to
evaluate how to address learners who have made inappropriate remarks without
alienating them for the remainder of the lesson; how to regulate their emotional
responses to objectionable comments; and how to determine the most suitable
moment to defer the discussion and reflect on a response outside of class. Amalia
et al. (2020) contend that educators must strategise for instructional scenarios to
ensure learners acquire elevated degrees of information, abilities, and favourable
attitudes. Krepf and Konig (2022) discovered that effective lesson preparation
enables educators to articulate learning objectives, select suitable instructional
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strategies, and assess learner understanding of economics. Similarly, Amalia et al.
(2020) offer that educators must strategise for instructional scenarios to ensure
learners acquire elevated degrees of information, abilities, and favourable
attitudes towards economics.

3. Theoretical Framework

This study adopted critical emancipatory research (CER) as a framework to
articulate the researcher’s perspective on interactions with the participants
throughout the research process (Noel, 2016). CER aligns with the PAR
methodology employed in this study, namely advancing social justice by
establishing settings that enhance empowerment (Pillay, 2018; MacDonald, 2012).
The decision to utilise CER was guided by the framework's aim to involve the
marginalised, ensuring their perspectives are acknowledged and valued (Nkoane,
2012). The decision is supported by Dube and Hlalele (2018) who assert that CER
can alter the status quo, address inequities and alienation, and foster
emancipation. Moreover, it promotes the cause of human liberation irrespective
of rank and endeavours to achieve peace, freedom, hope, social justice, and equity
in all its manifestations (Mahlomaholo, 2009).

Schudel (2022) posits that CER as a framework facilitates the comprehension of
emancipation as a procedural act, justifiable across diverse cultural and moral
contexts, without dictating the material form that emancipation may or should
assume (Bobbo, Ius, & Rigoni, 2024). Emancipation was thus regarded as a
commendable aim of study that validated the researcher’s purpose. The engaging
character of CER facilitated a profound understanding and the consideration of
many perspectives in the study (Ndaba & Dube, 2021), aiding participants in
comprehending the obstacles encountered in establishing sustainable rural
learning ecologies. Moreover, the empowering and transformative agenda of CER
(Daire, Carlson et al., 2023) enabled the study’s participants to take ownership of
the problem and process, provide solutions to the challenge, and establish the
necessary conditions for the solutions to be effective. It enabled them to recognise
potential hazards and subsequently adopt strategies to mitigate them as part of
altering their circumstances (Mofoka & Mokhampanyane, 2024). Furthermore,
CER facilitated the inclusion of marginalised stakeholders, providing them with
opportunities to engage within the established frameworks of the school and
comprehend classroom practices (Bhebhe & Ngoepe, 2021), as well as the political,
social, and economic issues that underpin their social environment (Bobbo et al.,
2024). In this study, the application of CER signified a dedication to improving
relationships and fostering a more equitable society, hence confronting social
imbalances and injustices present in schools to alter the existing paradigm (Daire
et al., 2023).

4. Method

4.1 Research paradigm

The study was grounded in the interpretivist paradigm, which emphasises the
subjective nature of reality and the importance of understanding multiple
perspectives (Creswell, 2014). Interpretivism acknowledges that knowledge is
constructed through social interactions and context (Schwandt, 2007). In the
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context of this study, the interpretivist paradigm allowed for an in-depth
exploration of the complex social dynamics influencing teaching and learning
economics, aligning well with the use of CER. First, CER is grounded in distinct
philosophical assumptions that guide the research process. These assumptions
enabled the researcher to select the interpretivist research paradigm for this study.
Second, CER posits that social reality is constructed through human interactions,
relationships, and power dynamics (Berger & Luckmann, 1966). This assumption
aligns with interpretivism's focus on understanding subjective reality and
multiple perspectives. Finally, CER also recognises that knowledge is contextual,
power-dependent, and influenced by social, cultural, and historical factors
(Foucault, 1980). Interpretivism's emphasis on contextual understanding and
subjective knowledge resonates with this epistemological stance.

4.2 Research approach

This research utilised a qualitative methodology. The qualitative technique was
appropriate since it enabled the researcher to understand participants' reality
through the collection and analysis of data, thereby clarifying the importance of
important themes in their life experiences (Keahey, 2021; Puri, 2023). A qualitative
research approach further enabled the researcher to capture the nuanced
perspectives and experiences of educators and learners (Keahey, 2021).
Qualitative methods facilitated contextual understanding through data collection
in natural settings (Puri, 2023). The adoption of the qualitative method for this
paper facilitated the in-depth and rich data collection from economics teachers
and learners in their natural settings (units) where social learning occurs (White,
2022). As Kelly (2023) notes, qualitative research enables researchers to explore
the sociocultural, historical, and situational contexts surrounding phenomena.
Pillay (2018) asserts that this approach demands an interpretation of reality from
the participants' perspective, necessitating their precise articulation of events,
emotions, and behaviours. By utilising this methodology, the researcher sought
to obtain precise and thorough representations of the behaviours, events, and
processes of the teachers and learners being examined (White, 2022).

4.3 Research design

The study adopted a Participatory Action Research (PAR) framework with a case
study format. A case study was deemed suitable for the extensive examination of
the subject within its real-life context while enabling both the participants and
researcher to explore improved, liberating, less alienating, and more
emancipatory methods for initiating and promoting change for marginalised
individuals (Fornari & Fonseca, 2023). Using PAC as the theoretical framework
provided a comprehensive approach to collaborative inquiry, contextual
relevance, and empowerment through participatory methods (Keahey, 2021).
According to Puri (2023), PAR involves cycles of planning, action, and reflection,
ensuring that research is grounded in practice. This design enables co-researchers
to take an active role in identifying the conditions conducive to sustainable
learning in economics using PAR (Pillay, 2018). The fundamental idea is that those
most impacted by a problem will be directly engaged in the design and execution
of research about that topic (Padayachee et al., 2023). PAR was suitable for the
study as it facilitated immersion in the context of teaching and learning economics
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by engaging co-researchers in identifying pertinent difficulties and
collaboratively devising solutions through empowerment. The study team
conducted focus group discussions (FGDs) as a method of data generation
through critical engagement in discourse. The purpose of the FGDs was to
critically examine PAR as a catalyst for fostering conditions favourable to
sustained learning in economics.

4.4 Selection of participants

The participants for this study were selected using a purposive sampling
technique. This type of sampling is used when the researcher is looking for a
specific type of participant or when the sample size is small and the goal is to
maximise the information obtained from the participants. Purposive sampling
aided in selecting participants who possessed a deep familiarity with the context
under examination and were likely to offer valuable responses to the researcher's
inquiries. This approach guaranteed that the chosen information was both
substantial and pertinent to the research. The study involved 10 participants
examining PAR as a catalyst for fostering conditions conducive to sustainable
learning in economics at a selected high secondary school in the Free State
Province, Thabo-Mofutsanyane Education District, South Africa. The participants
included three teachers, three learners, and four other stakeholders such as
members of the school management team (SMT), subject advisor (LF), and
representative council of learners (RCL). A sample size of 10 participants was
deemed sufficient for this study based on the saturation point. Research suggests
that a saturation point is typically reached with 5-10 participants in qualitative
studies (Guest et al., 2017). The Free Attitude Interview (FAI) methodology used
required an in-depth exploration of participants' attitudes and experiences,
making a smaller sample size more manageable. Time and resource limitations
also influenced the sample size. Table 1 delineates the characteristics of the
participants regarding affiliation, gender, and age.

Table 1: Profiles of the participants

Pseudonym Affiliation Gender Age Grade/Subject
Lemza (Teacher) HoD-BCM Male 40-45 Economics
Gloria (Teacher)  Senior teacher- Econ Female 55-60 Economics

Alice (Teacher) PL1-Economics Female 40-45 Economics
Tshepo (Lecturer) Economics Education Male 40-45 Economics
Mdu (LF) LF-Economics Male 55-60 Economics
Boka (Facilitator) Kagiso-Trust Female 40-45 Accounting

Hlaps (RCL) RCL President Male 17-18 Grade 12
Mpho (Learner) = Grade 10 Economics Males 15-16 Grade 10
Thiza (Learner) Grade 11 Economics Female 16-17 Grade 11

Siza (Learner) Grade 12 Economics Female 17-18 Grade 12

Informed consent was acquired from the participants. They were also informed of
their right to withdraw from the study at any time. The participants were assured
that all information shared would remain confidential. Additionally, they were
ensured that the data would be utilised exclusively to understand the conditions
conducive for teaching and learning of economics. Pseudonyms were employed
to safeguard the participants” identities.
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4.5 Data generation

The researcher employed the Free Attitude Interview (FAI) methodology as
advocated by Meulenberg-Buskens (2003), in contrast to scenarios where
individuals answer pre-established questions. The FAI is a semi-structured, open-
ended, and non-directive interviewing technique that allows respondents to
express their thoughts, feelings, and attitudes freely, without predetermined
questions or categories. This strategy enabled the researcher to establish a
personal rapport and communication with the participants and the broader
society (Julia 2014). In the FAI, participants engaged in a conventional dialogue.
The technique was employed innovatively and as a tool for data collecting,
incorporating components of respect for individuals, with the inquiry serving
solely as a catalyst for dialogue. The researcher was obligated to honour the
participants' perspectives and demonstrate engagement by permitting them to
articulate their emotions. The FAI is inherently non-directive, facilitating
participants' engagement in addressing matters of consistency and validity
(Omodan, Tsotetsi, & Dube, 2019). Therefore, the FAI permitted the researcher to
practice reflexivity to mitigate the influence of preconceived notions on the study
process (Nyumba, Wilson, Derrick, & Mukherjee, 2018). The researcher conducted
monthly meetings over three months and bi-weekly focus group talks (Nyumba
et al.,, 2018). Prolonged interview sessions were used to validate the results.

During FAls, participants are encouraged to share their thoughts freely, without
predetermined categories or questions. This allows researchers to identify
potential issues with question clarity, relevance, and comprehensiveness. Thus,
an audio recorder was used (with permission) to record participants’ responses
and establish the study's credibility and authenticity, in addition to verbatim
transcriptions from audio recordings. Cognitive Interviewing Theory (CIT)
supports FAI as an effective method for validating data collection instruments.
Using meetings and focus group discussions, the researcher successfully obtained
comprehensive, contextualised data and arrived at informed conclusions. The
entire group engaged as co-researchers and supported each other in overcoming
challenges. Numerous gatherings were audio recorded and subsequently
transcribed into text. According to Mavhandu-Mudzusi (2018), triangulation in a
study is accomplished by cross-validating data from focus group discussions and
additional sources, including meetings. For this study, triangulation was achieved
during meetings and focus groups by employing methods such as note-taking,
audio recordings, and transcription to guarantee precision.

4.6 Data analysis

The study employed the Critical Discourse Analysis (CDA) method, which Van
Dijk (2009) characterises as focusing on the discourse aspects of power abuse and
the ensuing injustice and inequality. Fairclough (2003) roughly defines CDA as a
methodology that amalgamates language analysis with social theory. CDA
emphasises domination and inequality, indicating that, in contrast to other areas
or methodologies in discourse analysis, it is chiefly concerned with and driven by
urgent social issues, which it seeks to elucidate through discourse analysis. The
selection of CDA was guided by CER’s aim to involve the marginalised, ensuring
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their opinions are acknowledged and valued (Van Dijk, 2009). Mogashoa (2014)
posits that discourse is both shaped by and shapes the social context, institutions,
and structures in which it occurs and is interconnected. According to Krueger and
Casey (2021), a discourse is culturally binding and, therefore, selective. CDA
analysts extend their work beyond mere description and interpretation of
discourse to engage in discussions on social issues, aiming to contribute to societal
advancement (Van Dijk, 2009). Therefore, the content was examined on two levels.
First, on the fundamental level of analysis, which is a descriptive representation
of the data: it reflects precisely what was articulated without any interpretation or
assumptions. Second, on the elevated degree of analysis that was interpretative,
focusing on the meanings attributed by the subjects of the research, as well as the
inferences or implications drawn. It is occasionally referred to as the latent level
of analysis (Rahimi & Riasati, 2011).

5. Findings
5.1 Collaborative learning
The literature indicated that parents, teachers, and learners must interact to
identify concerns, challenges, and concepts inherent in the educational
environment and to raise inquiries regarding inequalities common within the
school system (Warsah et al., 2021). Ariani and Valiantien (2022) contend that
collaborative teaching and learning provide teachers and learners with the time
and opportunity to vocally exchange ideas and explore economic issues together.
This finding was confirmed by Boka who responded:

“For the learners to perform well and understand what is being taught in

the classroom they have to work in groups, they help one another where

they are unclear on the work done in class.”

Gloria supported Boka’s view:

“I fully agree with what Boka is saying because I have observed that most

of the learners who remain after school, helping one another with their

work are likely to succeed in their academic issues.”
Both participants concurred that collaborative learning enhances academic
performance and that learners significantly benefit from peer-led group
discussions. They further agreed that clear and straightforward explanations
provided to those who struggle to comprehend the teacher's instruction also
contributed. This concept should be executed not solely by learners. Educators
must also participate in their instruction to exchange effective teaching ideas and
enhance outcomes. Similarly, Anwar et al. (2021) assert that in a learning
environment, learners engage, support one another with academic work, and
foster one another's success. Therefore, learners must be afforded time and
opportunity to engage in verbal exchanges and debate the relevant concepts.

5.2 Parental involvement

The literature indicated that educators should not underestimate the extensive
knowledge parents possess, as it can enhance learners' comprehension (Kartel,
Charles, Xiao, & Sundi, 2022). If parents are perceived as indifferent to their
children's well-being, they are unlikely to prioritise their education. This finding
was supported by Alice’s comment:
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“We spent most of our time dealing with learners’ ill behaviour. Parents
do not take part in assisting the school to deal with bad behaviour in the
school.”

Mdu had the following to say:
“I think parents want to take part in the education of our children, but the
school does not inform us about the behaviour of our children, and
meetings are not convened continuously where the parents get an
explanation regarding their children’s behaviour.”

The two parties appeared to disagree over the inclusion of parents in their
children's education. Seemingly, the educators attribute the learners' behaviour to
parental negligence, whereas the parents contend that the school fails to include
them in sessions for clarification. Jacobs (2024) maintains that parental
involvement in children's education is essential for identifying issues, problems,
and concepts inherent in the case environment by encouraging them to pose
questions from diverse perspectives and utilising various informational
resources. The situation is unfavourable for enhancing the learner's scholarly
achievement. A comprehensive program must be presented to parents regarding
school activities, such as the monitoring of learners' books and the gathering of
reports, among others. The principal is responsible for educating parents about
their roles.

5.3 Teacher and learner motivation

The literature indicated that educators must positively engage their learners by
encouraging participation in classroom activities. Motivation serves as a potent
mechanism for assisting both prospective and current educators in cultivating a
sense of ethical duty and comprehending the contextual nature of teaching
through analytical and critical reflections (Suarez-Mesa & Goémez, 2024). Mpho
commented:

“Some teachers are negative, they are unable to motivate learners.”

Thiza supported Mpho’s comment:
“I do not dispute that we are failing but to be told that we are dumb is not
good at all because it’s not our fault, we would have not gone to school if
we did not want to learn.”

However, Lemza iterated:
“Our learners are not motivated, they cannot work on their own, we
always run after them regarding submission of their school work, some of
them don’t even bother writing the tasks, so they expect us to be silent
and  not say anything, no! I cannot be controlled by learners.”

The participants indicated that both teachers' and learners' attitudes are
unfavourable towards their work. Learners are reluctant to assume responsibility
for their academic assignments. Educators ought to demonstrate to their learners
the significance of learning rather than assuming that all concepts are self-evident.
Occasionally, learners are oblivious to the consequences, both positive and
negative, of neglecting their academic responsibilities. Motivation is a
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fundamental component of academic achievement in educational institutions.
When both educators and learners are motivated, they will fulfil their
responsibilities effectively. This approach is supported by De Loof et al. (2019),
who contend that when motivation increases, learners transition from novice
status to adopting a professional viewpoint within the subject. Motivation must
be fostered within the educational institution, such as through morning devotions
and awards.

5.4 Lesson preparation
The literature indicated that educators must strategise teaching-learning scenarios
to ensure learners acquire elevated levels of information, abilities, and positive
attitudes (Amalia et al., 2020). Siza’s comment supported this notion:
“When we ask questions in class the teacher is not in a position to explain
to us, you will find him teaching the national aggregates unable to arrive
at correct answers as in the memo. Again when we have practiced the
previous question papers, as we ask him questions while knowing
answers, he does not give us the correct ones.”
Mpho added:
“I even remember Mr...who taught us before, he knows his story that
person.

Mdu interrupted:
“The learners” problem is that they do not prepare before coming to class,
they expect to get everything from the teacher.”

Hlabs responded:
“I understand but the teachers are the ones who are supposed to teach us
and we study. There are still other teachers who come to class not
prepared, so it is the same.”

Tshepo interjected:
“Wait! Let us not point fingers at one another and provide a solution, the
school is ours, we have to improve it.”

The participants' remarks indicated a tendency to assign blame and a reluctance
to accept accountability for their lack of preparation prior to attending class.
Educators attribute fault to the learners, but the learners likewise assign blame to
their educators. Effective planning enables learners to recognise issues and devise
solutions through creative and imaginative thinking in real-world contexts
(Nazeef et al., 2024). This is demonstrated by the remark (Butleng.../Wait...). To
enhance academic achievement, it is essential that both teachers and learners
arrive prepared for the classroom.

6. Discussion of Findings

The study's findings indicated that learners should engage in collaborative groups
and are anticipated to converse, inquire, learn, and answer during the sessions. A
teacher should assist the learning process, which is predominantly learner-
centred, problem-based, and self-directed. The teacher's function ought to be that
of a facilitator; yet, it may be inferred that the diverse teaching and learning styles
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of learners are overlooked in the classroom. According to Ariani and Valiantien
(2022) parents, educators, and learners must collaborate to recognise concerns,
challenges, and concepts inherent in the educational environment, as well as to
interrogate injustices common within the school system. Empirical research
consistently demonstrated that collaborative learning enhances learner
performance in STEM disciplines (Ramdani & Susilo, 2022) and cultivates vital
soft skills, such as communication, cooperation, and problem-solving (Anwar et
al., 2021). Furthermore, a study conducted by Nazeef et al. (2024), found that
collaborative learning enhances social inclusion and accommodates varied
learning requirements, especially for individuals with impairments. In another
study, Warsah et al. (2021) underscored the beneficial effects of collaborative
learning on critical thinking, creativity, learner happiness, and engagement.

The study revealed that policies concerning parental involvement in schools are
disregarded, compelling parents to adopt and execute the master's perceived best
practices for them. Their abilities and expertise are scrutinised and considered
essential for enhancing and favourably impacting their children's education
(Wilke, 2022). Jacobs (2024) asserts that parental involvement in their children's
education is essential for identifying concerns, challenges, and concepts inherent
in the teaching and learning environment by encouraging them to raise inquiries
from many perspectives, utilising the array of information resources available.
Empirical research indicated that parental participation is positively connected
with enhanced learner academic success, including elevated grades and
standardised test scores (Mbhiza and Nkambule, 2023). Research has emphasised
the significance of parental involvement in enhancing learner engagement and
motivation, especially among impoverished communities (Myende & Nhlumayo,
2020). Moreover, several studies have underscored the influence of parental
engagement on teacher-learner relationships, indicating that such involvement
fosters more pleasant and supportive interactions (Gubbins & Otero, 2020).

The study revealed a lack of motivation among both teachers and learners, as
indicated by the prevalence of teacher absenteeism and truancy. Educators neither
hold supplementary classes for their learners nor engage in extracurricular
activities. Furthermore, real-world situations link information to learners'
experiences and enhance their understanding of subjects as essential for practical
application in their lives (Paais & Pattiruhu, 2020). Thus, Sudrez-Mesa and Gémez
(2024) contend that educators must positively engage their learners by
encouraging participation in classroom activities. Motivation serves as an
excellent mechanism for assisting both prospective and practising educators in
cultivating a sense of ethical duty and comprehending the contextual nature of
teaching through analytical and critical thought. Empirical research indicated a
positive correlation between teacher motivation and both learner engagement and
academic achievement, with autonomous motivation serving as a significant
predictor of teacher effectiveness (Christian & Sayed, 2023). Furthermore, studies
demonstrated that learner motivation is affected by instructor feedback, with
constructive feedback enhancing intrinsic motivation and self-efficacy among
learners (Kalyar, Ahmed, & Kalyar, 2018). Furthermore, research has underscored
the influence of gamification and game-based learning on learner motivation,
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revealing notable enhancements in engagement and enjoyment (Zhang & Liu,
2019).

The research revealed that both educators and learners must arrive in class
adequately prepared. Lesson planning is crucial as it enables teachers to manage
classroom dynamics (Khan, Siraj, & Ilyas, 2024). Amalia et al. (2020) propose that
lesson planning assists educators in addressing daily classroom issues. Planning
allows educators to assess how to address learners who made inappropriate
remarks without alienating them for the remainder of the lesson; how to regulate
their own emotional responses to objectionable comments; and how to determine
the most suitable moment to postpone the discussion and reflect on a response
outside of class. Empirical research indicated that comprehensive lesson
preparation is favourably associated with heightened learner involvement,
academic success, and teacher confidence (Krepf & Konig, 2022). Furthermore,
studies found that lesson preparation is essential for enhancing teacher clarity,
organisation, and classroom management, resulting in better learning outcomes
(Manzoor et al.,, 2024). Research also highlighted the significance of lesson
preparation in facilitating differentiated instruction, as prepared educators are
more inclined to customise their teaching to address varied learner requirements
(Farhang et al., 2023). Importantly, class preparation correlates with less teacher
stress and burnout, alongside enhanced job satisfaction (Amalia et al., 2020).

7. Ethical Considerations

In compliance with ethical requirements, authorisation was obtained from the
Free State Department of Education and the University of the Free State to conduct
this research project at designated schools (ethical clearance number UFS-EDU-
2012-0027). The participants were guaranteed that their identities would remain
confidential and that participation in the study was entirely voluntary. Informed
consent was secured from the participants, and the collected data was stored
securely to be destroyed at the conclusion of the study.

8. Limitations

This study was limited to a single school within the Thabo-Mofutsanyane
Education District. The study aimed not to deliver a generic outcome but to
identify and specify the pathways that participants might utilise to alleviate issues
associated with LAP in their educational environment. To mitigate the
aforementioned constraint, the study must involve a larger participant pool and
encompass multiple schools. It is recommended that a similar study with an
alternative design and methodology, as this study was framed under PAR should
be conducted.

9. Contribution of the Study

This study contributes to the current body of knowledge by employing PAR as a
catalyst to foster conditions favourable for sustainable learning in economics. The
conclusions will empower various stakeholders including the Thabo-
Mofutsanyane Education District, educators, learners, and parents in
collaborating to establish conditions that facilitate effective economics instruction
and learning.
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10. Conclusion and Recommendations

This study set out to explore the potential of participatory action research (PAR)
as a catalyst for enabling conditions conducive to sustainable learning in
economics, focusing on the experiences of secondary school learners and teachers
in Thabo-Mofutsanyane Education District. In contrast to conventional research,
where specialists formulate questions and interpret results, PAR enabled the
researcher to prioritise collaboration with the subjects thereby empowering them
to tackle community challenges. The findings emphasised that collaborative
learning, parental participation, motivated educators and learners, and lesson
preparation are essential prerequisites for sustained learning in economics. In
addition, the results of the study suggested that students should participate in
collaborative groups where they are expected to communicate, ask questions,
learn, and respond during the sessions. The research also revealed that the issue
of policies concerning parental involvement in schools is disregarded, compelling
parents to adopt and implement what they believe to be the most effective
practices for their children. Considering this, this study advocates for the active
engagement of schools and educators in fostering a collaborative and supportive
classroom environment, motivating both instructors and learners, preparing
lessons effectively, and boosting parental involvement in the educational process
to increase sustainable learning.
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