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Abstract.  In the context of contemporary Islamic education, the 
transformation of teacher education is crucial, marking a move away 
from content-based instructional approaches towards developing 
teachers' professional competencies. This study aims to critically examine 
the implementation of the Professional Teacher Education Program (PPG) 
in Islamic Education Institutions in Indonesia, focusing on changes in 
management, pedagogy, educational practices, and assessment 
methodologies. Using a qualitative approach, the study involved teachers 
as the main subjects and collected data through interviews, observations, 
and document analysis to assess the effectiveness of the program. 
Instruments used included interview guidelines and observation sheets, 
with data analysis conducted through thematic analysis techniques. The 
study revealed changes in curriculum design and content, improvement 
in instructional, personal, and interpersonal skills, product development, 
increased procedural efficacy, and development of basic disciplinary 
competencies among teachers. The investigation provided insights into 
the institution's use of the seven steps of PPG, modifications to training 
facilities, outcome-oriented assessment methods, and program 
evaluation protocols in line with PPG principles. The results show the 
significant impact of the PPG method in improving teacher 
professionalism, aligning with outcomes-based teaching and evaluation, 
and fostering essential skills and abilities for future educators.  
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1. Introduction 
Teacher Professional Education (PPG) is an innovative educational framework 
derived from the teacher education strategy employed in Islamic educational 
institutions (Stein-Zamir et al., 2020). The emergence of this educational approach 
can be attributed to various factors. According to feedback received from 
educational institutions, graduates, and practical instructors, it has been observed 
that specific crucial professional skills are not adequately cultivated within the 
current curriculum (Aziz et al., 2021). Furthermore, this model aligns with the 
norms and criteria established by the accrediting body for teacher education (G. 
Wang et al., 2020). Furthermore, there has been a decline in participation in 
teacher training programs due to students perceiving teacher education as 
excessively theoretical during the initial year of study.  

The PPG training model can address the evolving requirements of educational 
institutions and stakeholders in enhancing teachers' capacity to acquire 
fundamental knowledge  (Hung et al., 2021). It also facilitates the development of 
soft skills, professional competencies, and interpersonal communication while 
fostering the establishment of effective processes and systems (Dwivedi et al., 
2022). Ultimately, this model aims to enhance teaching competencies (König et al., 
2020). The PPG training process commences with the identification of training 
objectives, the formulation of learning outcomes, and the development of 
programs that are centered on achieving desired results (S. Johnson et al., 2021). 
The method has been specifically created to guarantee the fulfillment of stringent 
scientific criteria and the viability assessment, with active involvement from many 
stakeholders such as educational institutions, alums, students, teachers, and 
researchers. 

Incorporating the in-service Teacher Education Program (PPG) into the Ministry 
of Religious Affairs pertains to the official directive outlined in the Decree of the 
Minister of Religious Affairs Number 745 of 2020 (Mukhtar et al., 2020). The 
decision to implement teacher certification is a tangible manifestation of the 
enactment of Law Number 14 of 2005, which pertains to teachers and lecturers. 
Teacher certification was introduced in 2007 as the Teacher Professional Training 
Education (PLPG) (Seering et al., 2019). But for the PPG model, it only started in 
2018 (Leite et al., 2020).  

The adoption of PPG-based teacher professional education is the prevailing 
approach for enhancing teacher professionalism within the realm of teacher 
education in contemporary times (Tang et al., 2020). Recent research 
investigations have demonstrated this training paradigm's contemporary 
significance and comparative advantage in teacher education (Darling-Hammond 
& Hyler, 2020). Furthermore, implementing the PPG model in education and 
training has played a crucial role in fostering the growth of the teaching 
profession. The development and implementation of PPG-based teacher training 
programs in Islamic Education Institutions has resulted in highly competent 
teachers who adhere to the established quality standards of education in 
Indonesia. 
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The existing body of research indicates that Teacher Education Program (PPG) 
programs have the potential to be effectively utilized in several domains of 
teacher growth (Sanson et al., 2019), particularly within the framework of Islamic 
educational establishments (Yusoff et al., 2021). These programs offer a structured 
platform for acquiring knowledge and skills, as supported by pertinent literature 
on PPG (Smutny & Schreiberova, 2020). Hence, utilizing the PPG teacher 
professional development model has become increasingly prevalent in various 
educational institutions globally, including Indonesia. 

According to Hanafi et al. (2021), it has been observed that the implementation of 
the Teacher Education Program (PPG) is feasible within the framework of Islamic 
educational institutions, provided that specific PPG criteria are met. These criteria 
can be briefly summarised as follows: 

• Formulate an overview of the professional practice context as an initial 
step in educational design, aligning with the first standard of the Teacher 
Education Program (PPG);  

• Collaborate closely with relevant stakeholders to ascertain the 
requirements for graduates following the second standard of the PPG;  

• Modify the pedagogical and curricular components of the PPG, primarily 
focusing on standards 3-11, to align with the specific needs of the 
discipline;  

• The objective is to execute the PPG curriculum creation process and ensure 
quality assurance by the 12th PPG standard. 

Professional Teacher Education (PPG) is an innovative educational framework 
derived from teacher education strategies in Islamic educational institutions. 
However, there is a significant gap between expectations and current conditions 
in teacher training. Based on feedback from educational institutions, graduates, 
and practical instructors, it appears that certain professional skills are not 
sufficiently fostered in the current curriculum. This creates an urgency to conduct 
research on PPG, especially in the context of Islamic educational institutions. 

The novelty of this study lies in the implementation and evaluation of the PPG 
model in Islamic educational institutions. While the PPG model has been widely 
adopted in various educational institutions, its application in the context of 
Islamic education offers a new perspective and highlights the specific needs in 
teacher professional development in such an environment.  

The main objective of this study is to improve teaching competencies through the 
PPG model in Islamic education institutions. We aim to identify specific training 
needs, develop a program centered on desired outcomes, and ensure that the 
training process meets rigorous scientific standards. From this research, we hope 
to gain a deeper understanding of the effectiveness of the PPG model in the 
context of Islamic education and its impact on teachers' professional development.  

Different teacher professional development approaches have been implemented 
in various educational institutions worldwide (Daniel, 2020). The implementation 
of the PPG model in Indonesia, particularly in Islamic educational institutions, 
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commenced in 2018. This paper introduces a framework based on PPG to enhance 
teacher professionalism in Islamic Education Institutions in Indonesia. 

2. Methodology 
This research adopts a qualitative method with a case study approach to 
understand the dynamics of teacher professional development through the 
Teacher Education Program (PPG) in Islamic education institutions. The process 
involved in-depth observation, structured interviews and document analysis 
(Berg, 2001). The research procedure began with the identification of Islamic 
education institutions that implement PPG, followed by the collection of relevant 
primary and secondary data. The subjects of this study were teachers who are 
currently undergoing the Teacher Education Program in Islamic education 
institutions. Participants will be selected based on criteria such as educational 
background, teaching experience, and participation in the program.  

Data were collected through structured interviews, participatory observation, and 
document analysis. The interview instrument includes questions related to 
teachers' experiences in the PPG program, its impact on their teaching practices, 
and their perceptions of the program's effectiveness. Participatory observation 
was conducted to understand teachers' interactions and daily learning practices. 
Documents analyzed included the PPG curriculum, training materials, and 
teachers' reflective notes. Data analysis was conducted through thematic coding 
to identify patterns and themes emerging from the data (B. Johnson, 2014). This 
process involved categorizing the data, synthesizing the findings, and 
interpreting the meaning in the context of teachers' professional development. 
This approach allowed researchers to understand in depth how the PPG program 
influenced teachers' professional practice and development.  

The research instruments included questionnaires, interview guides, and 
observation sheets. The questionnaire was designed to assess teachers' 
perceptions of the relevance and effectiveness of PPG. The interview guide 
included open-ended questions that allowed teachers to share their experiences 
in detail. Observation sheets were used to document interactions and activities 
during the PPG sessions. For instrument validation, an initial pilot test was 
conducted with a small group of teachers to ensure clarity and relevance of the 
questions (Leavy, 2014). Feedback from this pilot test was used to refine the 
instrument before it was used in the full-scale study. Further validation was done 
through consultation with experts in the field of teacher education and Islamic 
education to ensure the accuracy and appropriateness of the instrument in the 
specific context of this study.  
 

3. Results and Discussion 
This study reveals significant progress in teachers' professional development 
through the Teacher Education Program (PPG) in Islamic education institutions. 
Evidently, PPG has played an effective role in improving teachers' pedagogical 
competencies, with a marked improvement in their subject knowledge and 
teaching skills. Observations and interviews conducted show that teachers who 
have attended the PPG program experience a profound transformation in their 
teaching methods, shifting to a more interactive and student-centered approach.  
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This has not only changed the way teachers teach but also significantly increased 
students' engagement and motivation in the learning process. Feedback from 
teachers involved in the program confirms high satisfaction with PPG, with many 
of them reporting increased confidence and self-efficacy in teaching. Interestingly, 
when compared to non-Islamic institutions, PPG in Islamic educational 
institutions shows uniqueness in integrating Islamic values with modern 
educational principles. This not only sets the program apart from others but also 
adds a new dimension to a holistic approach to teaching. 
 
Overall, the results of this study confirm that PPG in Islamic education institutions 
not only enriches teachers' teaching skills but also contributes significantly to 
creating a more dynamic and interactive learning environment. This, in turn, 
provides far-reaching benefits, not only for teachers but also for students, who 
now enjoy richer and more meaningful learning experiences. 
 
In the discussion of the Teacher Education Program (PPG) at Islamic Education 
Institutions, this study reveals various important aspects. First, there is 
significance in the professional development of teachers through the Teacher 
Education Program (TEP) in Islamic education institutions as evidenced through 
the improvement of pedagogical and professional competencies. This result is in 
line with previous research that emphasizes the importance of teacher 
development programs in improving the quality of teaching in religious 
education institutions (Almusharraf & Khahro, 2020). 
 
Constant program improvement is one of the tenets of PPG. The Ministry of 
Religious Affairs thoroughly reviewed the PPG program's implementation at 
Islamic educational institutions after a four-year program implementation cycle. 
By polling stakeholders and holding meetings to track the PPG program's 
execution, the Faculty of Education conducts teacher development activities (Mio 
et al., 2020). For the upcoming revision cycle, the emphasis is on areas that need 
work and areas that are strong. Implementing the PPG program is the best option 
for reforming education and teacher training in Islamic educational institutions, 
according to faculty leaders' reflections as managers, students' reflections as 
program participants, and external evaluations from accreditation institutions. 
 
However, this study also revealed some significant differences, especially in the 
application of methods and curriculum tailored to the context of Islamic 
education, providing new nuances in the existing literature. 
 
3.1 Human Resources Standards 
Few institutions in the nation used this model when the State Islamic University 
of Makassar started to create and develop PPG-based professional development 
programs for teachers in Islamic educational institutions (Marek et al., 2021). In 
eastern Indonesia, no PPG-based teacher training model may be used as a model 
for instructors in Islamic educational institutions (L. E. Kim & Asbury, 2020). One 
goal is enhancing the human resources skills engaged in preparing the 
curriculum, instruction, fieldwork, and assessment of all PPG program's learning 
phases. 
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With representation from numerous departments, a 16-person PPG expert group 
was formed (Toropova et al., 2021). The Committee advises the department and 
offers direction for implementing such programs. A U.S. professor who is an 
authority on the PPG program often consults with and advises the school. 
Educational institutions have created PPG competency frameworks for teaching 
faculty members based on expert consultation and research, as indicated in Table 
2. 

Table 2: PPG HR Data as Managers, Teachers, Supervisors, Civil Service 

Teachers and Education Personnel (Zamora-Polo & Sánchez-Martín, 2019) 

H.R. Quantity Qualification Assignment 

The faculty appoints seven 
(7) lecturers. Seven human 
resources have academic 
positions: one professor, 
four head lecturers, and 
two lecturers. 

These 7 PPG lecturers have 
doctoral education 
qualifications from various 
scientific fields: Dirasah 
Islamiyah, Islamic 
Education, and population 
and environmental 
education. 

As a lecturer managing the 
PPG study program 

There are 16 lecturers. It 
consists of 2 professors, 11 
head lecturers, and three 
lecturers. 

These 16 PPG lecturers 
have doctoral education 
qualifications with diverse 
scientific fields: Dirasah 
Islamiyah, Education, 
Islamic Studies, Sociology, 
English Language 
Education, Chemistry, 
Educational Technology, 
and Language Education. 

As a lecturer managing the 
field of study. 

There are 32 lecturers: 1 
professor, 27 head 
lecturers, four lecturers. 

These 32 PPG lecturers 
have 30 doctoral education 
qualifications and only two 
masters lecturers. 

As a course lecturer who 
provides material in this 
training program. 

There are 32 lecturers: 1 
professor, 27 head 
lecturers, four lecturers. 
  

These 32 PPG lecturers 
have 30 doctoral education 
qualifications and only two 
masters lecturers. 

As a supervisor on field 
experience practice 

There are 26 teachers 
consisting of 4 guidance 
teachers and 22 
intermediate teachers from 
various fields of study. 

These 26 teachers have 16 
undergraduate and ten 
master education 
qualifications. 

As a civil service teacher 
who assists PPG students 
in field experience practice. 

There are four educational 
staff consisting of 2 
administrative staff, one 
laboratory worker, and one 
librarian. 

These four education 
personnel have 
undergraduate education 
qualifications in 
appropriate scientific 
fields. 

As education personnel 
who serve administratively 
the interests of 
implementing this PPG 
program. 

 
To enhance the proficiency of lecturers in executing the PPG program, the faculty 
consistently arranges diverse events, including seminars, workshops, and 
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opportunities for lecturers to exchange experiences through refreshment sessions 
(Mutambudzi et al., 2021). The activity has sent invitations to a diverse group of 
professional resource individuals from internal faculties and central ministries 
who will serve as members of the central Committee. The training workshop 
primarily centered around prevalent attitudes about implementing PPG, 
procedures for evaluating program learning outcomes, curriculum development, 
and learning methodologies, mainly project-based learning, PPG-based 
assessment, and program accreditation (Ferri et al., 2020). Furthermore, the 
faculty leaders and managers responsible for the PPG study programs attended 
multiple meetings with other PPG organizers from different universities in 
Indonesia. These meetings were organized by the central committee team and 
aimed to facilitate the exchange of experiences and best practices in implementing 
PPG-based programs. 
 
3.2 Developing PPG-Based Teacher Education Programs 
The teacher education program in Islamic educational institutions based on the 
PPG approach commences by strategically organizing teacher involvement as 
PPG students and critically evaluating the anticipated outcomes of teacher 
performance (Coman et al., 2020). The output of PPG-based teacher education 
programs is derived from a rigorous scientific process and possesses significant 
practical value. This is primarily due to the fact that it is informed by survey data 
collected from various stakeholders, such as experts, teachers, alumni, secondary 
school administrators, education departments and offices, pedagogic faculties, 
and students (Kitchin & Dodge, 2019). The institution formulates an integrated 
teacher education program, incorporating modules and knowledge blocks based 
on the outputs obtained through stakeholder consultations. The aim is to ensure 
that students get the desired learning outcomes upon successfully finishing the 
program (T. W. Wang et al., 2019). 

In addition to imparting specific knowledge, students can develop personal 
attributes and interpersonal skills, including communication, teamwork, 
presentation, and critical thinking. These abilities are particularly crucial for 
educators in the context of the Industrial Revolution 4.0  (Su et al., 2019). 
According to Bracq et al. (2019), the teacher education program at PPG has 
effectively integrated both "hard" and "soft" abilities, addressing a deficiency 
observed in earlier programs. The course "Introduction to the Education 
Profession" is a common component of the PPG program, a model that deviates 
from the standard educational framework (Mishra et al., 2020).  

The feedback received from students on the introductory course has been 
predominantly favorable. According to Djeki et al. (2022), students exhibit 
heightened levels of engagement when they can seamlessly transition between 
student and teacher roles during interactions with high school pupils. This is 
facilitated by their ability to develop and implement their educational programs, 
hence fostering a sense of agency and empowerment akin to a teacher's.  

3.3 Teacher Training Room 
The training programs offered by PPG necessitate the provision of learning 
environments that foster and promote the cultivation of system, process, and 
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product development methodologies, the acquisition of religious knowledge, and 
the facilitation of interactive learning experiences (Wong et al., 2019). The learning 
spaces for Islamic education under the PPG framework necessitate reorganizing 
systems to facilitate practice, experimentation, self-directed study, and 
collaborative work. This restructuring is essential to provide students with the 
necessary assistance to engage in the PPG process effectively. The implementation 
site of the PPG program at Alauddin State Islamic University Makassar consists 
of a single structure with four levels designated for specific purposes. These 
include study rooms and a Micro-Learning Laboratory. The educational facility 
encompasses a technologically integrated Learning Resource Center, a library, a 
theatre room, and a student dormitory.  

The primary objective of these efforts is to establish a connection between training 
and practical application through collaborative agreements with 62 educational 
institutions. Reciprocal benefits characterize the collaboration between 
universities and partner schools. The cooperation agreement encompasses the 
subsequent essential particulars. 
 
Table 3: Cooperation Agreement between Universities and Partner Schools in 

the Context of PPG (Patricia Aguilera-Hermida, 2020) 
No. University Partner Schools 

1 The objective is to establish faculty 
and study program policies that will 
provide guidance and assistance to 
partner schools about the involvement 
of teachers and schools in the 
execution of the PPG program. 

Promote collaboration and assist 
universities in enhancing teacher 
training initiatives, including 
facilitating internships, practical 
experiences and integrating 
educational research into practice. 

2 Assist partner schools in the process of 
digitization, which encompasses the 
establishment of an online learning 
management system (LMS). Offer 
technical expertise to aid in the design 
of e-learning resources. Facilitate the 
development of a hybrid instructional 
approach that combines traditional 
classroom teaching with flipped 
learning methodologies. The 
utilization of digital learning materials 
in the pedagogical context. 

Advocate for the university's 
engagement with stakeholders to 
effectively execute the institution's 
strategic plan for enhancing university 
growth and curriculum advancement. 

3 The objective is to facilitate the transfer 
of active teaching models, programs, 
and resources essential for the 
teaching and learning process in 
partner schools, focusing on Islamic 
education from an international 
standard perspective. 

Advocate for establishing continuous 
professional development initiatives 
inside universities to cater to school 
teachers' professional growth and skill 
enhancement needs. 

4 The primary objective is to assist 
partner schools in several areas, 
including experimental activities, 
career advising, life skills education, 

Advocate for the enhancement of 
faculty professional abilities within the 
university. 
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academic counseling, and soft skills 
development for students.  

5 Assist partner educational institutions 
in establishing community-based 
frameworks for promoting Arabic or 
the language of instructional delivery 
within the educational setting.  

Collaborate with affiliated educational 
institutions to effectively apply 
innovative pedagogical approaches 
aligned with the most current iteration 
of the National Islamic Education 
Curriculum. 

In-depth analysis shows that the methods used in PPG in Islamic educational 
institutions have a more integrative approach, combining religious values with 
modern pedagogical principles. This reinforces the argument by Aliyyah et al., 
(2020), who emphasized the importance of value integration in teacher 
professional development. According to A. I. Wang and Tahir (2020), PPG-based 
learning spaces for teacher training are not confined solely to the university's main 
campus but are expanded to encompass a network of linked schools. Research on 
the utilization of study spaces indicates that students extensively utilize self-study 
areas and libraries for many purposes, including group collaboration, project 
execution, and individual study. Before implementing the PPG program, the 
efficacy of self-study and group work was suboptimal.  

Students' academic performance is heavily influenced by their final exams, 
leading them to concentrate primarily on their studies during the final month of 
each semester. The PPG program necessitates ongoing learning and assessment 
throughout the course, commencing from the initial week and extending until its 
conclusion. The findings derived from the interviews conducted with students 
indicated a high level of satisfaction with implementing novel pedagogical 
approaches that prioritize cultivating skill sets alongside disseminating 
disciplinary information. Students have the potential to enhance their self-study 
and teamwork abilities. In addition, they are allowed to interact regularly with 
pupils from the school.  

The implications are significant in the context of Islamic education, where the 
development of teacher competencies is not only focused on pedagogical 
knowledge but also on spiritual and moral aspects. According to Scherer et al. 
(2019), in the past, the training program consisted of a two-week observation 
period during the fifth semester and an eight-week practical experience in a school 
setting during the final semester. Currently, students exhibit greater autonomy in 
their pursuit of knowledge and are afforded increased prospects for engaging in 
internships and practical experiences. Providing an active learning environment 
for students will serve as a strong foundation for successfully integrating the 2018 
General National Education Program into Islamic Education Institutions.  

3.4 Active Learning Method 
The institution employs a blended learning approach, incorporating virtual 
classes using a learning management system (LMS) and in-person sessions to 
execute the PPG program in Islamic Education Institutions (Dong et al., 2020). 
There is considerable variation in the teaching methods employed by lecturers, 
with a notable emphasis on utilizing group activities to enhance communication 
and cooperation skills. In addition, ICT apps are designed to enhance students' 
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ability to engage in self-directed learning. Promoting active teaching approaches 
for cultivating and enhancing disciplinary and professional abilities in learners is 
highly advocated (Caena & Redecker, 2019). The training approach is 
predominantly characterized by project-based learning, emphasizing teamwork 
and student-centered activities. Students can cultivate essential abilities that 
apply to their future professional endeavors by engaging in group activities.  

These skills encompass several aspects, such as organization and teamwork, 
project development, micro-teaching, and presentation. Faculty members' 
knowledge and accountability rose significantly due to adopting teaching 
activities and learning from experience, particularly following curricular 
revisions. The Islamic Education Institutions have allocated additional resources 
towards enhancing the teaching quality to align with PPG-based training 
requirements. According to the study provided by the Department of Literature, 
initial challenges were observed among certain students in maintaining pace with 
the learning process due to the demanding nature of both in-person and online 
instructional formats. Confident educators express concerns that while overall, 
students' academic performance appears to be favorable, some students 
encounter challenges in effectively engaging with instructional approaches 
centered around problem-posing and problem-solving activities.  

These difficulties can be attributed to their limited proficiency in independent 
learning abilities. According to the research issued by the Ministry of Political 
Education, the implementation of group discussions and personalized learning 
encounters specific challenges when dealing with big class sizes. The conventional 
configuration of tables and chairs is insufficient for facilitating discussions and 
group work, primarily due to its restricted spatial flexibility, which hinders the 
ease of movement and rearrangement. During the initial phases of implementing 
the PPG in Islamic Education Institutions, lecturers may encounter various 
challenges.  

Specifically, faculty lecturers must allocate significant amounts of time to execute 
the several stages of the PPG process effectively. Confident educators may lack 
proficiency in utilizing information technology for PPG-based instruction. 
Confident educators may lack familiarity with the PPG training methodology, 
which is confusing when structuring instructional activities and effectively 
managing student self-study documentation. This places a significant burden on 
educators. The forthcoming period necessitates the resolution of specific 
challenges to enhance the efficacy of teacher professional development programs 
within Islamic Education Institutions via the Teacher Education Program (PPG) 
approach. 

3.5 Learning Evaluation 
The university's learning assessment aligns with the PPG principles in Islamic 
Education Institutions, as outlined by Shaw et al. (2021). This evaluation is 
structured around learning outcomes and encompasses ongoing and final 
examinations. Continuous evaluation encompasses many methods like portfolios, 
quizzes, presentations, group work, and midterms. Conversely, the ultimate 
evaluation consists of a knowledge test (UP) and a performance test as a final 
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exam (Tang et al., 2020). The current evaluation model represents a notable 
advancement compared to its predecessor, which predominantly depended on 
mid-learning examinations and portfolios.  

Outcome-based evaluation enhances the productivity and focus of the learning 
process. The alignment between the learning and evaluation methodologies and 
the course's learning outcomes facilitates students' comprehension of their 
progress at every level of the learning process. Furthermore, implementing 
diverse assessment methods aligned with learning outcomes fosters an 
environment conducive to students' attainment of optimal outcomes in each 
subject and their fulfillment of the criteria set forth by competency-based 
examinations, as opposed to knowledge-based assessments (Moorthy et al., 2019). 
Continuous assessment serves as a means to alleviate the anxiety associated with 
traditional tests, as it necessitates students' consistent engagement throughout the 
entirety of the educational process.  

Nevertheless, the execution of the PPG program within Islamic Education 
Institutions highlights several issues that necessitate enhancement. Confident 
educators continue to employ assessments of a lower caliber, failing to align with 
outcomes-oriented evaluation criteria. Their proficiency in utilizing rubrics for 
evaluating higher-order thinking skills (HOTS) and project-based learning is 
ineffective. According to a report by the Ministry of Religious Education, several 
instructors are proficient in administering traditional paper-and-pen 
examinations. Hence, the transition to other assessment forms poses a significant 
barrier for individuals in the initial phases. The rubric's coverage of academic 
knowledge, abilities, and other competencies, as evidenced in the learning 
outcomes, is insufficient. There is a limited level of engagement exhibited by 
school teachers in professional skills evaluations. 

3.6 Program Evaluation 
Over the past five years, there has been a comprehensive focus on several aspects 
of higher education reform in Indonesia, particularly emphasizing the growing 
significance of education accreditation (Blokker et al., 2019). By the amended 
Higher Education Act and training rules, it is mandated that higher education 
institutions and training programs must acquire accreditation. The program 
garnered significant commendation from external evaluators for its successful 
implementation of teacher training initiatives aligned with the requirements set 
by the PPG in Islamic Education Institutions. The teacher training program in 
Indonesia is a novel paradigm that adheres to national and international 
accreditation criteria during its execution.  

During the 2021-2022 timeframe, the PPG program implemented four 
professional education events for a cohort of 1640 instructors, comprising both 
madrasah teachers and PAI teachers (Prestridge, 2019). Out of 1640 teachers, the 
PPG program has successfully conferred graduation onto 1431 participants, 
indicating a certification rate of around 87%. The designation "certified teacher" 
holds legal recognition and is acknowledged by the provisions outlined in teacher 
education legislation. The Republic of Indonesia expresses its appreciation for 
professional teachers' accomplishments and advancements in professionalism 
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and competence by providing monthly financial entitlements throughout their 
active employment tenure. The evaluation, compilation, and enhancement of the 
PPG curriculum's structure aligns with implementing pedagogical learning in a 
specific subject area, utilizing workshop learning tools comprising 60% of the 
curriculum. 
 
Field Experience Practice (PPL) also constitutes 40% of the curriculum  (Almazova 
et al., 2020). The learning tools workshops encompass several activities, such as 
in-depth examination of materials, creation of learning tools, peer teaching, and 
formulating suggestions for classroom action research (PTK) (Cohn et al., 2019). 
The implementation of PPL encompasses various components, as outlined by 
Mercer et al. (2019). These components include teaching practice, non-teaching 
practice, and classroom action research practice. PPG's curriculum development 
and program implementation strategy offers students numerous avenues to 
acquire extensive hands-on experience throughout their training journey. 
According to education experts, the PPG program, aimed at enhancing the 
professionalism of madrasah and PAI instructors at Islamic Education 
Institutions, is a novel approach to teacher training programs that is highly 
pertinent in the context of the industrial revolution era. The user has provided a 
numerical value of 4.0. 
 
However, this study has limitations, especially in the scope of the sample and the 
duration of the study. Further research with a broader sample and longer time 
period may provide a deeper understanding of the long-term effectiveness of the 
PPG program in Islamic education institutions. Based on these limitations, it is 
recommended to conduct a longitudinal study that can explore changes in teacher 
competencies and their impact on student learning outcomes more 
comprehensively. In conclusion, the findings of this study make a valuable 
contribution to the literature on teacher professional development in Islamic 
education institutions, offering a new perspective that integrates pedagogical and 
spiritual dimensions. Despite its limitations, this study paves the way for further 
research that can strengthen teacher professional development in the context of 
religious education. 

4. Conclusion 
In the context of teacher professional development through the Teacher Education 
Program (PPG) in Islamic Education Institutions, the findings of this study 
indicate that the existence of the PPG program is an important catalyst in deep 
educational change, in line with the demands of the fourth industrial revolution. 
Reforms in the PPG program are not only limited to curriculum changes, but also 
include the integration of innovative ideas and effective program management 
methods. The ultimate goal is to improve teachers' competencies in personal, 
interpersonal and relevant specialties. The integration of the PPG framework with 
pedagogical programs has received support from various studies, confirming its 
significant role in shaping essential skills and abilities for prospective teachers. In 
particular, the implementation of digital learning environments that incorporate 
technology, such as Learning Management Systems, is crucial to enriching the 
learning process. This is a step forward in aligning Islamic Education Institutions 
with the National Education Standards through PPG. This integration between 



92 

 

http://ijlter.org/index.php/ijlter 

conventional and modern educational frameworks reflects a conscious effort to 
form a teaching force that is not only proficient in Islamic instruction, but also 
digital literacy. This contributes significantly to achieving educational excellence 
and inclusiveness. These findings illustrate how PPG can be used as a general 
model for teacher professional development, with the potential for wide 
implementation in various Islamic education contexts, thus answering the 
research problem contained in the title of the article. 
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